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I.ECEC QUESTIONNAIRE
for professionals concerning COVID-19 and ECEC
practice
METHODOLOGICAL FRAMEWORK
This research is part of the european I.ECEC project (Intercultural Early Childhood Education and
Care: Curriculum Design for Professionals) of the Erasmus+ KA2 Strategic Partnerships for school
education (code: 2018-1-HU01-KA201-047763). The main objective of the I.ECEC survey was to
gather informations about the experiences of educators during COVID-19 situation and the changes
in the practice of the ECEC services.
The semi-structured questionnaire used for the I.ECEC survey was designed by the research team
of the University of Florence (UNIFI), coordinated by Ph.D. Prof. Clara Silva, with the support of
ELTE TOK and Erasmushogeschool Brussel (EhB) and it consisted of 4 closed-ended questions
and 17 open-ended questions. It was translated in Italian, Hungarian and Dutch, with minor changes,
to adapt it to specific contexts and realities. The main thematic areas/sections of the questionnaire
were: relationship with children and families, routine moments, play and activities and reflections on
the COVID-19 experience. Each partner proceeded to carry out the empirical survey, after
identifying the sample:


In Italy, the questionnaire was made accessible online from mid-June 2021 and data
collection ended after one month. The survey took place in Tuscany (Italy) and the sample
concerned educators employed in early childhood educational services and pedagogical
coordinators active at the ARCA social cooperative. In total 42 testimonies were collected.



In Hungary, the questionnaire was filled in by JEB staff and the research team collected 40
responses. The questionnaire could be completed between 10 and 15 October 2021.



In Belgium, was collected 14 responses from different childcare centers in Brussels. The
survey was conducted during the months October and November 2021.
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All the respondents were invited by e-mail using Google-forms. We have chosen to use an online
questionnaire due to COVID-19 situation and because, comparing it to traditional methods of
‘research management’, it has multiple advantages:


A speeder survey management: the timing of the survey is undoubtedly lower than a survey
carried out employing traditional methods (by ordinary mail, by phone, or by face-to-face
interviews);



A quick data monitoring and analysis: execution times are reduced. The faculty to be able to
enter and analyze data just contemporarily to their availability is a fundamental feature of
online surveys, which positively affects execution times, by reducing them significantly.



Lower costs: research conducted online has a lower cost, compared to similar surveys carried
out employing traditional methods;



A non-intrusive data-detection: a questionnaire completed online is a questionnaire the user
decided to respond to, on the request of very few external agents. Therefore, this improves
not only the spontaneity of the answers, but also their fidelity. Furthermore, anonymity allows
respondents to be truly themselves, to give their opinions even when inconvenient or
‘unpopular’;



Achievement of different targets: Thanks to the online administration, it is possible to cover a
wide geographical territory.

The empirical research conducted allowed us to “listen to” the real situation of ECEC services during
the pandemic crisis.
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COVID-19 SITUATION IN ITALY
By Prof.ssa Clara Silva, Dott.ssa Giada Prisco, Dott.ssa Elisa Lencioni

The COVID-19 pandemic crisis in Italy started on 31 January 2020, when two Chinese tourists in
Rome tested positive for the virus.
On 31 January, the Italian government suspended all flights to and from China and declared a state
of emergency. By the beginning of March, the virus had spread to all regions of Italy. On 8 March
2020, Prime Minister Giuseppe Conte expanded the quarantine to all the region of Lombardy and
14 other northern provinces, and on the following day to all of Italy, placing more than 60 million
people in lockdown. The closure of ECEC services has almost coincided with the confinement in the
homes of the entire Italian population. In fact, with the Presidential Decree of Council of Ministers
(DPCM) of 4 March 2020 the Italian government has ordered the closure of the ECEC services and
schools of all levels, which continued until the end of the educational year, in July 2020. After this
decree, other measures were introduced like the so-called distance learning (LEAD - Legami
Educativi a Distanza) as the main answer to give continuity to educational activity no longer carried
out in the presence. With LEAD guidelines the ECEC services enter children’s homes. This meant
that on the one hand the educators have grasped fragments of the daily life of families directly and
on the other hand the parents have been enabled to observe the dynamics that are created between
their children and educators and educators.
With regard to the little ones, the main goal was to set up educational activities in order to keep the
relationship alive with boys and girls, albeit at a distance, in collaboration with parents in an attempt
to minimize possible traumatic effects.
PRESENTATION OF THE ITALIAN RESULTS
From the answers provided by educators some recurring core themes can be traced that can
illustrate the reality of early childhood education services in Italy during the COVID-19 emergency.
The categories emerged:
−

Need for new strategies to involve families.

−

The health emergency has allowed more networking among educators.
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−

The protocols and rules of distance have generated new ways of managing the educational
relationship.

−

Educators have expressed the need for normality.

−

The pandemic has prompted educators to think of creative and flexible solutions.

−

Need to start over from what has been learned in this period.

−

The health emergency has enabled other and new educational resources to be activated.

SECTION: RELATIONSHIP WITH CHILDREN AND FAMILIES
The pandemic emergency has led to a rethinking of the times and places of life in early childhood
education services as well as a reshaping of the forms of communication and relationships that are
established within them. From the analysis of the data collected, it emerges that the current health
situation has upset all the routines and habits of childcare services right from the moment of entry,
reception and setting.

►What measures have been taken following the coronavirus emergency?
In the first question, where several answers could be marked, we asked them about the precautions
that were taken during the pandemic in ECEC services.
□ the use of face masks for staff and educators – 97,7%
□ temperature checks – 79,1%
□ free tests to detect SARS-CoV-2 infection for educators – 51,2%
□ visitors can’t access to the service (except authorised officers and health professionals) –
58,8%
□ families can’t access to the service – 39,5%
□ educators can’t eat with children – 81,4%
□ exclude staff, children and visitors with symptoms of COVID-19 from the service – 95,3%
□ suspended excursions and school trips – 69,8%
4
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□ barriers to create space at sign-in areas, seated areas etc – 25,6%
□ staff collect children from outside the service - 14%

►In September 2020, did all children come back to the ECEC center?
In this question, we asked educators if whether all children had returned back to the ECEC center
in September 2020.
□ Yes, All the children have returned – 81,4%
□ No, only the younger children returned – 4,7%
□ No, only the older children returned - 7%
□ Yes, They all returned but not continuously - 7%

►In September 2020, did you have to re-organize the welcome back moments for children
and families (already attending before the lockdown)?
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□ Yes - 86%
□ No - 14%

►In

September

2020,

did

you

have

to

re-organize

the

welcome

moments

(familiarization/acclimatization - “ambientamento”) for the new inscribed families and
children?
□ Yes – 95,3%
□ No – 4,7%

►Regarding the welcome moments for families and children, what has been done?
This question dealt with personal experience. The pandemic, in fact, has imposed a new
configuration of educational practices leading to a different welcome both for children who already
attended the service (as stated by 86% of the interviewees) and for those who entered it for the first
time (as stated by 95% of respondents).
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“The welcome-setting for boys and girls who entered the educational service for the first time
included, for the first three days, the presence of the family member during the time spent in the
educational service (1 hour) in the reference section with an educator for the first two days. On the
third day, after breakfast shared with the family member, there was the first greeting and then the
meeting of the children in setting with the group that was already attending the service. From the
fourth day, the boys and girls greeted their parents at the entrance and with the reference educator
reached the reference section, extending the time spent in the educational service every day until
the completion of the welcome moment. For the reception of the children who were already attending
the educational service was provided instead a first day, the return, with a time spent in the reference
section with the educators only for the morning, from the second day for the whole day. The greeting
with the accompanying family member takes place, for the entire educational year, at the entrance
to the service where they will find a reference operator of the service or a reference educator of the
section to welcome them”.
“The children were gradually introduced with a possibly faster setting”.
“We used the garden right away on the first day and the parents were only there for three
days... the calendar of insertions was built on the health emergency and not on the needs of
children”.
As underlined by the interviewees, even the reception of parents and families in the educational
service has undergone changes and variations and it has had to adapt to the needs of the moment:
“The parents accompanied the children to their lockers, where they were welcomed by an
educator”.
“The entrance gate to the nursery remains closed, the parents ring the bell and are greeted
by the operators. They do not enter the service, but remain in the entrance space between the two
doors. It was asked to have only one adult per child. If two families arrive at the same time, they are
asked to wait their turn outside of entry”.
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“Parents can no longer enter in the section but stop in the hall, where the educator arrives to
welcome their child”.
As reported by some interviewees, during the health emergency, a lot of parents could not even
access the sections, therefore, other insertion methods, different from those previously used, were
provided. The pandemic has pushed educators to experiment new reception strategies for children
and their families:
“At the moment of welcome in the morning, the moment of greeting, which takes place at the
entrance to the educational service, the educator of the section dedicate, according to different
needs, a time to the parents for news and communications. Before the emergency this moment was
shared at the moment of the greeting in the reference section where parents could accompany their
children”.
“We have had more exchanges of information by phone and use of writing everyday
information on a card for each child has been introduced.”
“The parents agreed with the educators the time of entry and exit to avoid gatherings outside
the structure. As their access to the facility was limited, the educators reminded them several times
about the possibility of fixing an interview to the need at any time”.
SECTION: ROUTINE MOMENTS
As previously mentioned, the routines have also been reorganized in accordance with the protocols
imposed by the health emergency.

►Did you have to re-organize the eating moment, to follow the COVID-19 rules? How do you
did it?
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This question dealt with personal experience. In this regard, the most penalized moment of all seems
to be the lunch. As a precious opportunity to learn social behaviors and food education, lunch during
COVID-19 limited the ability of children to act, in fact:
“We had to review the lunch routine as the children helped the auxiliary to set the table, to
empty the dishes, poured water from a large shared jug and took turns bringing bread to friends, but
with COVID -19 educators are the ones who carry out these tasks”.
“The educational lunch was penalized by covid rules. The educator was unable to have lunch
with the children and the children often turned to the adult asking to remove the mask to eat with
them. In previous years, the children took part in the lunch using the water jug and the cheese bowl
on their own but unfortunately they could not do this in compliance with the COVID-19 regulations”.
“As regards the time of lunch, the modality has been changed, meaning that it’s always an
educator who follows a group of children, but while before the COVID she had lunch with them to
create a more familiar and intimate moment, now, with a mask and protective goggles, she follows
the children, but she no longer shares this moment with them... the children have been deprived of
some autonomy such as pouring water into glasses by themselves, serving the first dish with a ladle,
putting the cheese on pasta...”.
►Did you have to re-organize the hygiene/toilet moment, to follow the COVID-19 rules? How
do you did it?
This question dealt with personal experience. According to the answers provided by the educators,
we can say that hygiene/toilet moment has remained almost unchanged. Although, at least in the
beginning, for some educators, it was difficult to adapt to the masks and glasses and to build a close
relationship with children by wearing such protective instrument.
However, of course, there are some changes in daily practice:
-

sanitation operations after the use of the toilet by a group of children.

-

ask parents to bring a plastic bag with a complete change for each child.
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-

terry towels have been abolished on the special personal hangers, only paper and disposable
towels are used.

►Did you have to re-organize the sleeping moment, to follow the COVID-19 rules? How do
you did it?
This question dealt with personal experience. According to the results, half of the respondents said
that there was no significant changes in the organization of sleeping moment, but it should be noted
that:
-

the beds were organized with the names of children so each child had his own bed with his
own sheets closed in a bag, which was brought home every Friday to wash.

-

personal items that each child needs to sleep (pacifier, puppet and linus blanket) remain
stable in the service and sanitized daily.

-

using gloves during diapering.

-

beds were placed at a distance of 1 m. from each other (the prescribed distance between the
beds was observed).
SECTION: PLAY AND ACTIVITIES (IN AND OUTDOOR)

►Did you have to re-organize the free play, to follow the COVID-19 rules? How do you did it?
This question dealt with personal experience. No particular changes in free play. The reorganization
of free play mainly concerned the regular sanitation of the material used by children.
“For free play, baskets of games have been prepared to be used daily in rotation as every
day the games used by the children's section are sanitized. Some games such as recycled
materials, wooden games, cardboard games have been eliminated or are used less. Even the books
in the children’s library are always and only used by them, but they are periodically quarantined and
replaced by other books in rotation... only plastic dolls have been left because they are more easily
sanitized”.
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A great challenge for all educators during COVID-19 pandemic was to “stay together at a distance”:
as can be seen from the interviews, in addition to carry out their work by maintaining a sort of social
distancing with the children, the greatest effort required to educators was to ensure to children a
quality educational experience:
“... great effort and sorrow in having to offer the group of children an environment less rich in
offers of materials or objects that help to make the various rooms warm and welcoming. See the
elimination of carpets, cushions ...”.
►Did you have to re-organize the structured activities, to follow the COVID-19 rules? How
do you did it?
This question dealt with personal experience. Most of the educators stated that there was no
changes made in the structured activities but they reported that:
-

the structured activities have been proposed within the reference section (no cross-class
activities);

-

the need to work in bubbles

-

sanitization of all tools used every time

-

a weekly calendar to use the common spaces

-

activities carried out mainly outdoors

-

were organized with smaller groups to allow children greater freedom of movement.

►Did you have to re-organize the outdoor activities to follow the COVID-19 rules? How do
you did it?
This question dealt with personal experience. Most of the educators stated that there was no
changes made in the organization of outdoor activities but they organized more activities outside
with children in comparison with pre-pandemic times.
“During COVID-19, the use of outdoor space has increased which, fortunately in the nursery
where I work is very large, the parents ì collaborated with the educators bringing jackets and rubber
boots to always keep in the nursery and to use in the colder season. Each section, had to equip
11
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itself with a dedicated garden, where the same group of children always played with their games
without any exchange with the other sections, obviously this was possible thanks to the enormous
size of the garden that surrounds the whole service”.
“We tried to use the garden much more. Preparation methods and times were longer, having
to put on boots, coats, etc. ... Especially when we had to go back to the section (very often it was
also necessary to change clothes for some children)”.
SECTION: OPEN ENDED QUESTIONS
►How did you and your colleagues perceive the above mentioned re-organization due to the
COVID-19 rules?
This question dealt with personal experience. If it is true that educational work presupposes “being
in uncertainty”, it is equally true that the COVID-19 pandemic has changed the coordinates followed
up to then, pushing care professionals to identify new forms of involvement and alliance:
“Learning the protocol was not easy and it was not always clear to know what to do or what
not, with time everything became more usable and as regards working with children it gave us the
opportunity to also review the educational proposal “.
“Some rules have “limited” the “educational process” a little, others have stimulated us to find
new strategies and formulas”.
“It has been an intense year, which required a lot of attention and planning not only from an
educational point of view. The closure in bubble sections has imposed a change in the thought of
sharing and continuity between the sections of the educational service, thinking and planning in a
new way, always keeping the educational project in mind”.
From the answers of the interviewees, the fatigue and tiredness of the reorganization of the service
during the health emergency prevail many times: an operation difficult to face and very challenging
to implement. Not surprisingly, the respondents expressed the need to express their concerns:
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“This year has been a very difficult year for me, the concern of the pandemic and the
strategies to be implemented have often distanced me from working with children, the bureaucracy
has been intrusive and has deprived me of the forces that I usually dedicate to educational work. I
am happy because families have always supported us and have always trusted us but I am
exhausted and I miss “my job” as much as if COVID had stolen space and energy from the beauty
of living in the nursery”.
►What changed in practice, compared to how it was before the pandemic?
This question dealt with personal experience. Restrictions, distancing and strict health protocols
have limited some aspects of their work but, at the same time, have helped educators to reflect on
the daily way of acting with children:
“Communication was much more visual, made up of looks and gestures that accompanied
the words hidden under the masks. A way of acting made of gazes, a constant attention to the
actions that accompany words, which has always been present in my being an educator, has always
been part of my educational practices, the pandemic has led me to further reflection, observation
and discussion on how to act with children”.
“Unfortunately I had to adapt to having little physical contact; in times of need, however, they
were picked up, but between gloves, mask and glasses, even the perception of being able to comfort
is very different”.
“I did not change my way of acting with children, I continued to take them in their arms
whenever they requested it, to console them, to cuddle them, I continued to hug them. I tried to do
my best not to make this moment weigh on them. The masks don’t give the possibility to see a smile
so, I tried to make the eyes smile, to convey something with a hug”.
►What changed in the relationship with children (regarding the educational practices)?
This question dealt with personal experience. Maintaining the “LEAD” (MIUR, 2020) with children
has involved a lot of work by educators who have worked to share activities, videos, materials with
them:
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“We did creative workshops online. For carnival we made an Indian headdress together with
parents and children which then we used for the carnival party”.
“In the three days of closure for lockdown, before the Easter holidays, another online meeting
was held for children and parents to allow us to say goodbye given the sudden closure. On that
occasion I told the story in a “box” of “Petuzzo” because it was in was very much in demand by
children, until that moment”.
Moreover, the children concerned have shown, as pleasantly pointed out by the educators
themselves, a great ability to deal with the situation and a high level of resilience:
“Always having an FFP2 mask and protective glasses my relationship with children has not
changed, meaning that I take them in my arms, I cuddle them if they need them, I support them if
they are in difficulty, I play with them if they require it, I read their books, the only thing I really miss
is being able to show them the expression on my face without the mask, even if they are really good
at understanding, just by looking into your eyes, what you feel while you relate to them ”.
“Always having the mask, they could not capture, observe the lip which is something that is
very important in the nursery. On the other hand, they were able to read our eyes and looks which,
at times, are worth a thousand words”.
►What changed in the relationship with families?
This question dealt with personal experience. Offering a quality service requires daily attention and
care for spaces, materials, times and relationships. During the health emergency it is the daily
dimension to be lost, especially as regards the involvement of families in the life of the service:
“This is the point that has certainly left me most unsatisfied. Not meeting the parents in
person, either for interviews or for the usual meetings, has left a “hole”, a void that I have not been
able to fill as I would have liked”.
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“Fortunately we were able to maintain a good daily relationship but the meetings or
workshops not in presence made us feel less of belonging to a group”.
“As much as we tried to keep the moments dedicated to them, the moments of everyday life
were “lost”... daily exchange, knowledge, especially with families who attend the service for the first
year”.
On the other hand, the interviews show the predisposition of the educational staff to want to involve
families and to identify other communication channels to reach them. From the voices of the
interviewees emerges the will and the commitment to ensure, even in virtual form, the continuity of
educational ties. Despite the objective difficulties of being in relationship at a distance, to keep the
relationship with families alive, educators have explored the potential made available by
technologies, identifying “other” communication spaces and “other” ways of contact:
“With parents there has always been an attention to communication, to give them back with
words, with the story, what they could not see, especially during the pandemic, not being able to
enter the environments, in the educational service, and observe during some moments of the day
the boys and girls (welcome and reunification), this was accompanied, with greater frequency, by
photographic and video documentation through the online platforms”.
“During the lockdown we introduced the Edmodo platform and this year we chose to continue
using this platform. Here is published the logbook of the reference section, the lunch menu and all
communications to families. The meetings were held online, with the exception of the one in June
which took place in the garden with only one parent for family”.
“During the educational year, meetings, reunions and workshops with families were
scheduled online, using the Google Meet platform. Communications with the families took place
through the use of broadcast lists, where documentation with photos and videos was sent
periodically (every 15 days) to tell the day at the nursery and the activities proposed to the children”.
“The relationship with families has experienced a variation in the methods of “contact”. The
educators maintained the frequency of the meetings that took place on the digital platform”.
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►What changed in the relationship with your colleagues?
This question dealt with personal experience. Many of them complain about the lack of opportunities
for discussion and exchange:
“Relationships with colleagues from the other sections have changed a lot because there was
no daily exchange. Due to the covid rules, bubble sections were born which led to isolate from
others. In previous years, the welcoming moments was made in the hall with the other section so
there was the possibility of meeting the other children, during the educational year activities were
planned between intersections and in the open spaces there was the possibility of being together,
now everything takes place within its own section”.
At the same time, material distance was the condition for developing new approaches, new
connections, new ways of networking. A network that, despite its intangibility, generates solid,
lasting bonds not only for children, educators and families but also for the professionalism of the
operators.
In this regard, the response of an educator who, with great awareness, underlines the importance
of “rediscovering oneself as a group” and networking to face the most delicate and difficult situations
is emblematic:
“The working group shared doubts and fears relating to emotional and practical management
of the situation; we respected the physical distancing, but not the social one ”.
Eight educators stated that the pandemic has not led to any change in the relationship
between colleagues.
►When thinking about your work, what is (or are) the biggest lesson learned from the COVID19 pandemic for you as professional?
This question dealt with personal experience. As can be seen from the interviews reported here,
despite the drama of the situation, alongside the anxieties and restlessness, it is also possible to
grasp the willingness of educators to treasure the lessons learned during this experience such as:
appreciation of social relationships, the great adaptability of children, the extraordinary value of
16
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everyday life (too often taken for granted), the need to promote tolerance and empathy, the
importance of collaboration and solidarity within the equipe.
“If outside everything was heavy and worrying inside the educational service, the lightness
and serenity were almost a MUST! I am not exaggerating in emphasizing the will to apply that
“pedagogy of kindness” that nourishes us all”.
“The cure lies in the time dedicated to communication, paying attention to the signals,
requests, needs of boys, girls and families”.
“Maybe it is rhetoric but we must learn to value what we have, others are fundamental. We
need to confront each other, to support each other, to bear with each other, to be together”.
►During this emergency period, how did you take care of the relationship with parents and
children with a migratory background?
This question dealt with personal experience. With respect to this question, educators expressed
different point of views and opinions. 13 educators expressed the fact that they had not direct
experiences with families and children with a migratory background in their educational services.
The most significant and recurring responses:
-

In the same way that we take care of all other families.

-

With families and children with a migratory background I had the same type of relationships
that I had with other families, but communication, during this period, is often more difficult so
I had to repeat the same things several times, but were no great misunderstandings.

-

Our families with a migratory background are already integrated in the local community, so I
have not noticed or needed to implement different strategies.

►How did you take care of you as educator in COVID-19 times in order to be able to do your
job better?
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This question dealt with personal experience. As an open question, the educators could provide
examples from their specific experience, so each respondent provided their own personal answer
and perspective. The most significant and recurring responses:
-

I kept the safety devices, the social distancing and I got vaccinated immediately.

-

I tried to respect all covid rules by adopting all prevention measures, avoiding risky situations
for myself and for others.

-

To overcome this phase, I focused on children, enjoying the time spent with them and with
the continuous support and discussion with my colleagues.

-

Be informed as much as possible to continue to do my job and be able to manage the
pandemic emergency.
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COVID-19 SITUATION IN HUNGARY
By Angela Bajzáth

In the framework of the IECEC - Intercultural Early Childhood Education and Care - Curriculum
Design for Professionals 2018-1-HU01-KA201-047763 project, a questionnaire survey was
conducted. The questionnaire was designed by ELTE TOK colleagues and filled in by JEB staff.
The questions could be completed between 10 and 15 October 2021. There were 40 respondents,
with an average age of 40.6 years, all women. The survey was designed to learn more about the
experiences of early childhood educators during the pandemic and the changes in the life of a
childcare centre. Responses were anonymous and voluntary. The pandemic has also presented
nurseries with an unexpected challenge. The emergency period in Hungary lasted from 11.03.2020
to 18.06.2020. Municipalities were allowed to declare an extraordinary holiday from 16.03.2020
[under the authorisation of Article 2 of Government Decree No. 45/2020 (III.14.)], which was lifted in
the capital on 2 June by Government Decree No. 215/2020 (V.20.). In this situation, the
professionals had to develop solutions that had never been seen before. In most institutions, on-call
services were already in place during the first week of the pandemic, but parents were afraid to use
them for fear of infection (Farkas et al., 2020, MPT)
Introduction
The coronavirus (COVID-19) is a rapidly spreading pandemic disease caused by the new human
coronavirus SARS-CoV-2. The virus first appeared in early December 2019 in Wuhan Province,
China. COVID-19 infection has spread rapidly to other countries around the world, with the World
Health Organization (WHO) announcing the status of the pandemic on 11 March 2020.
Coronavirus infection reached Hungary on March 4, 2020, when the first COVID-19 positive patient
was registered. The Government of Hungary on 11 March 2020, 40/2020. (III. 11.) in a government
decree reacted to the coronavirus infection appearing and spreading in Hungary by declaring a state
of emergency for the entire territory of Hungary to protect the health and life of Hungarian citizens.
The restrictive measures included an exit restriction imposed on the entire territory of Hungary from
28 March to 11 April 2020, which was subsequently extended several times. On June 18, 2020, the
Government of Hungary lifted the emergency, but at the same time established epidemiological
preparedness due to the existence of the pandemic.
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In educational institutions, the schedule of the school year was changed and thus out-of-class digital
education (on-line education) was maintained until the end of the school year. Exceptions to this
were kindergartens and nurseries, where the normal operation returned from 25 May.
The National Center for Public Health (NCPH) published advice, information, rules, and procedures
related to the coronavirus in nursery in the following chronological order.
- Practical advice on coronavirus for kindergartens and nurseries was published on March
10, 2020.
- Information on epidemiological rules related to nursery and kindergarten education was
published on 22 May 2020.
- About pre-school and nursery care, the epidemiological preventive rules were published on
8 June 2020.
- On 14 September 2020, NCPH published a procedure for nurseries on epidemiological rules
to be applied during epidemiological preparation.
As part of the phasing out of epidemiological restrictions, the reopening of kindergartens and
nurseries is regulated by Decree 215/2020. (V. 20.) came into force.
As of June 2, 2020, kindergartens, and nurseries (including mini nurseries, family nurseries and
workplace nurseries) existing in the Budapest operated in the normal order before the emergency.
To prevent the spread of the coronavirus pandemic, the National Center for Public Health (NCPH)
drew the attention of the operators to the following epidemiological prevention rules during
kindergarten and nursery care. The following list outlines the rules relevant to the research (NPCH,
2020a, 2020b).
- Only healthy, asymptomatic children and workers can go to the institutions.
- The basis of personal hygiene is frequent, thorough soap washing and hand disinfection.
Unnecessary direct body contact and contact with your own face, eyes and mouth should be
avoided. Educators should teach children what is called cough etiquette.
- NCPH does not recommend that children wear masks during kindergarten and nursery care.
- Preference should be given to outdoor activities.
20

KA2 Strategic Partnerships for school education
I.ECEC project (2018-1-HU01-KA201-047763)
- Increased and continuous ventilation of group rooms are important depending on the
weather and the surrounding traffic.
- Particular attention must be paid to the cleanliness of the institution's premises and to the
performance of daily disinfection cleaning. Increased attention should be paid to surfaces,
toys, sports equipment, etc. that are frequently touched by hand. Disinfection with an antiviral
agent is required.
- To reduce contacts, when handing over children, parents should stay in the locker room for
as short a time as possible and try to keep a safe distance.
In sleep time the rooms use the space available to accommodate the beds to maximize the
distance.
- The rules on meals call attention to the cleanliness and continuous disinfection of the meal
area. Care should be taken to wash or disinfect the hands of the children thoroughly with
soap before and after meals. It is extremely important to wash dishes used by children
(cutlery, glasses, trays) with an effective disinfectant, storage of clean cutlery, glasses, plates,
trays protected from droplet infection. When serving in a self-service system, avoid groping
cutlery, plates, glasses by children.
Strict adherence to preventive measures (disinfection, personal hygiene, ventilation, distance) can
significantly reduce the epidemiological risk.

Q.1. What precautionary measures were taken in the nursery during the COVID-19 pandemic?
In question one (where several answers could be marked), we asked what precautions were taken
during the pandemic? Here we gave several answers as options. The results showed that the most
frequently selected answer was 16.5% (38 out of 38 respondents) for temperature measurement.
The second most common response was 15.6% (36 out of 36 respondents) for the mandatory use
of masks by childcare workers and staff.
There were 29 responses indicating that children and visitors with symptoms of COVID-19 should
not be allowed to use services or visit the facility. Other responses included mandatory hand
disinfection and a sluice system.
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In connection with the first question, it is necessary to look at the answers of 17 people: "during the
pandemic, children / families are received in separate spaces in nurseries",
11 people answer: "children / families are received outside of nursery spaces”,
10 people are answered: visitors cannot access the service (except licensed staff and health
professionals),
7 main answers: “families cannot access the services”. From these parts of the text, we can conclude
that this necessary reorganization weakened the diversity of IECEC services during the pandemic.

1. ábra: Milyen óvintézkedéseket hoztak a
pandémia alatt?
Egyéb
A bölcsődei tereken kívül fogadják a…
A pandémia alatt a bölcsődében elkülönített terekben…
a COVID-19 tüneteit mutató gyermekek és látogatók…
a bölcsődei mindennapok során be kell tartani az…
a kisgyermeknevelők nem ehetnek együtt a…
a családok nem férhetnek hozzá a szolgáltatásokhoz
a látogatók nem férhetnek hozzá a szolgáltatáshoz (az…
ingyenes tesztek a SARS-CoV-2 fertőzés kimutatására…
hőmérséklet mérése
kötelező maszkhasználat a kisgyermeknevelők és…
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Q2. Did all children return to the facility in September 2020?

Question 2. asked whether all children had returned to the facility in September 2020? From the
answers shown in Figure 2, 20 out of a total of 40 respondents said that all children had returned,
17 said that all had returned but not continuously.
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2. ábra: Visszatértek a gyerekek 2020
szeptemberében?
Igen, mindannyian visszatértek, de nem
folyamatosan.

17

Nem, csak az idősebbek tértek vissza.

42,5%

1 2,5%

Nem, csak a kicsik tértek vissza.

2

Igen, minden gyerek visszatért.

20
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Q.3. Did the usual activities with/for parents continue unchanged during the pandemic?
Question three asked about the continuity of contact with parents. The responses showed that 23
respondents rated that communication continued.

3. ábra: Folytatódtak-e a megszokott szülői programok a
pandémia alatt?
42,5%

nem

17

57,5%

igen

23
0

5

10

15

20

25

Q.4. Did you have to adjust your lunch program to comply with COVID-19 rules? What
happened to better organize this moment?
To prevent the spread of the coronavirus pandemic, feeding was / are carried out under increased
hygiene requirements in accordance with the epidemiological prevention rules to be observed during
nursery care issued by the National Center for Public Health (NCPH).
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68% of respondents indicated that serving conditions had changed. During the pandemic, food was
served on the sideboard. Each child received the food on their own plate. Elimination of the serving
plate during meals was made to avoid infections. Two respondents indicated that they do not see
much point in changing the serving conditions as children are seated together at the same able. At
the tables, they sought to keep more distance from the children in the dining room. If possible, a
maximum of two children sat at the table at the same time. The educators often used hand sanitizers
while feeding. One respondent highlighted the introduction of a vitamin-rich meal.
Kitchen workers used masks in the processes of kitchen work.
According to the Hungarian customary, nursery staff eat in a separate dining room separate from
the children. During a pandemic, 4 people can be in the dining room at the same time during
employee meals. Some respondents said that common meals were temporarily not allowed among
workers.
Six (15%) of the respondents received a negative answer, according to which there was no change
in the organization and management of nursery meals during the pandemic.
Answers concerning the change of distance and the various precautions can be found in several
points: For the answers to the fourth question, “At the tables in the dining room, we tried to keep
more distance between the children. We often used hand sanitizers while serving. " "The chefs used
a mask in the kitchen work processes." “We kept a greater distance from each other, taking up less
space in the dining room at the same time. At the tables, we tried to keep a greater distance than
the children in the dining room. We often used hand sanitizers while eating. "When feeding the
children, if possible, a maximum of two children were seated at the table at the same time."
Q.5. Did sleep time have to be reorganized to comply with anti-COVID-19 rules? What
happened to better organize this moment?
The prescribed distance of one and a half to two meters between the beds was observed. Where
few children went to the nursery group at the time of the pandemic, they were able to keep even
greater distances between the beds. Bedding and plush animals were washed more frequently.
There was a place where bed linen was changed daily. In the Palace region of the 8th district of
Budapest, sleeping takes place in the open air. There were no significant changes in sleep time
here, but care was taken to social distances here as well.
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To reduce the concentration of pathogens indoors, special attention should be paid to continuous
or regular, intensified natural ventilation in the nursery. The epidemiological prevention rules issued
by NCPH to be observed during nursery care cover the use of artificial ventilation, air conditioners
and air purifiers. The examined nurseries were ventilated in a natural way. Three of the respondents
emphasized the importance and frequency of ventilation during sleeping time. One respondent said
ventilation was continuous. According to 17 responses (45%), there was no change in the
organization of sleep time.
In the answer to the fifth question: "There were 5 children in the group rooms, we kept our distance
from the play activities in the backyard, we tried to spend more time with the children in the
downstairs yard. . At one point, a group was downstairs in the garden, the children could play in a
designated area in the yard for each group, and there was a separate section for groups. " Seventh
question: “During structured activities, the adults kept the distance between each other, and they
wore a mask. "

Q.6: Did you have to rearrange the diaper timing to comply with anti-COVID-19 rules? What
happened to better organize this moment? We asked to provide specific examples.
There was no change in the diapering process. In terms of organization, on the other hand, yes,
there was a change. There was only one educator and one toddler at the diaper in the bathroom at
the same time. Thus, the two groups, which have a shared bathroom, adapted even more to each
other.
To comply with the hygienic regulations, the disinfection of the changing room and the toilet, the
replacement of the textile diapers, the more frequent emptying and disinfection of the bins and
diapers became more frequent.
Educators were even more committed to thorough hand washing, using gloves during diapering.
Two respondents explicitly stressed that so far there has been continuous disinfection after all
children have been cleared, and there have been several disinfections in the bathroom during the
day, such as washing and wiping.
Twenty-one respondents (55%) said that there was no need to rearrange or reorganize the diaper
timing.
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Neither distance nor the use of a mask is conducive to poetry, storytelling, and supporting regular
daily social skills, as it reduces children's sense of security and the privacy of receiving literary works.
Q.7. Did the free play have to be reorganized to comply with anti-COVID-19 rules? What has
been done to better organize this activity?
According to one third of the respondents (13 responses from the 39 participants), there were no
change in free play activities; in other words, they see that the previous practice during free play
was not affected by the epidemic situation. Two-thirds, however, saw a major or minor change in
the practice so far. Some participants also provided justifications for their responses, which can be
classified in few categories.
In line with the general principles of protection, several respondents indicated that they aimed for a
smaller group size and a greater distance from each other (5 responses), one of them preferred to
keep distance only in the case of adults. Significantly more participants indicated that care was taken
to separate groups as much as possible during the games and to limit the number of groups in the
yard at the same time (9 responses).
The highest proportion of educators indicated frequent disinfection of toys and equipment (11
answers), but some of them also indicated that they avoided the use of toys that are more difficult
to disinfect (e.g. toys made of wood, plush). It was also common that the respondents tried to spend
more time outdoors than before (10 responses).
Thus, the answers to this question revealed that the most important changes in the organization of
free play were the frequent disinfection, segregation of groups, and an increase in time spent
outdoors.
Activities of literary groups were also disadvantaged, as parents were not free to choose from book
recommendations, there were not many opportunities to exchange experiences or recommend
literary works. The virus situation also interrupted the family visit: "We did not make a family visit".
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Q.8: Did structured activities have to be reorganized to comply with anti-COVID-19 rules?
What has been done to better organize these activities?
Compared to free play, participants indicated fewer changes in the organization of structured
activities: most of them stated that no further measures were needed in this area (23 responses).
Only two respondents indicated the need to introduce distance during the activities.
Three respondents pointed out that they were aiming for a smaller group size, but it is worth to
mention that in principle, fewer parents had brought their children into the nursery during the
pandemic. This question also raised the priority given to toy disinfection (4 responses). One
participant also indicated that contact with parents was restricted: no family visits were made during
this period, and a new system for entering the nursery was introduced (parents were not allowed to
enter the building except the lobby).
Presumably, there was less needed to reorganize structured activities because they are under
tighter control anyway, and generally, children are already divided in smaller groups.
However, in differentiation, a smaller workforce meant greater opportunity. "" Due to the smaller
number of children, it was easier to take care of the child individually. "
Q.9. How do you support families and children from migrant culture during this period of
extraordinary health?
"During the pandemic, make video recordings of home gaming activities that are available to
everyone on the website." "I will keep them informed of the new rules in the current situation." An
English-speaking colleague provided support to the families and contact with a refugee aid
organization was also available through the crèche. "
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COVID-19 SITUATION IN BELGIUM
By Safa Göregen

This quantitative research is a part of I.ECEC - Intercultural Early Childhood Education and Care:
Curriculum Design for Professionals (2018-1-HU01-KA201-047763) of the Erasmus+ KA2 Strategic
Partnerships programme. The overall objective of this survey was to gather data about the
experiences of early childhood educators during the pandemic and the changes in the practice of a
childcare centre. It was designed by the project partner University of ELTE in Budapest, in Hungary.
Subsequently translated in Dutch with minor changes. The survey of 21 questions was conducted
during the months October and November in Belgium whereas a total amount of 14 responses from
different childcare centres in Brussels was gathered. All the was collected voluntarily and
anonymously. The overall results emphasize the challenges in childcare centres when dealing with
the COVID19 precautions.
Introduction
The COVID19 epidemic -which is thought to have emerged in the city of Wuhan, China in December
2019- started to spread rapidly, whereas Chinese experts prepared a report and forwarded towards
the World Health Organization (Huang et al., 2020). The WHO assigned experts for investigations
in the city of Wuhan, where the epidemic was thought to have occurred, followed by an entire
lockdown of the city of Wuhan (Wnag et al., 2020). Despite the quarantine measures taken, the
disease started to spread and affected the whole world. The rapidly increasing number of cases in
the world and the resulting increase in deaths have made it compulsory for states to take precautions
(Wnag et al., 2020). Singapore, which is one of the first states to take precautions, warned the whole
world about the issue in January 2020 and started to take precautions at the entrance and exit of
the country (Wong et al., 2020). The number of cases and deaths related to the epidemic is quite
high, in particular countries with fewer COVID19 measurements. On January 30, 2020, the WHO
announced that the global COVID19 situation as an "International Health Emergency". Furthermore,
on February 11, 2020, the World Health Organization announced the name of the “epidemic” as
Covid-19 towards the world (WHO, 2020).
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COVID19 in Belgium
The COVID19 crisis in Belgium started on February 3, 2020. The coronavirus SARS-CoV-2 was
diagnosed in one of the nine Belgian evacuees who arrived by plane from the Chinese city of Wuhan
the day before. According to the then Belgian Federal Minister of Health Maggie De Block, the
patient was in good health on 4 February and showed no symptoms (Het Nieuwsblad, 2020). He
was completely virus-free again on February 15, 2020 (VRT, 2020). A second infected person was
admitted to the University Hospital of Antwerp on February 29. He returned from a visit to France
(VRT, 2020). The spread of the virus started increasing on 1 March. This was due to the fact that
many who had gone on a skiing holiday in Northern Italy during the school holidays went back to
work or school. Belgium announced phase 2 of the so-called "Corona emergency plan" on March 1.
If the government lost track of who had come into contact with the infected when conducting the
contact tracing, phase 3 would be called (De Tijd, 2020). On March 11, the government announced
that the virus had caused the first death. Two more patients died on the same day (VRT, 2020). In
the context of combating the coronavirus SARS-CoV-2 in Belgium, a number of measures have
been taken by the federal governments, next to a number of additional measures by the various
regional governments (Flemish, Brussels and Walloon regional governments). Central to the
measures was the concept of a "bubble", a fixed group of a small number of people (Belgian Federal
Government of Health, 2020). Social contacts were only possible within that bubble. In the next
paragraph we will describe the specific measures taken for the childcare centres in Brussels and
the Flemish region. It will be divided into: (1) The organization of childcare centres; (2) Safety and
health; (3) Dealing with potential risks; (4) Parental involvement; (5) External adults in reception
(Kind en Gezin, 2021).
The organization of childcare centres
The

organization

childcare centres

Approach in Flanders

Approach in Brussels

All children are welcome, except sick children who have to be in

Children

Childcare

of

mandatory home isolation
workers

(service) managers

and Staff can work in different Work as much as possible in
service locations per week

one location per week
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Other employees who have
contact with the children

Overcrowding by children

These employees can work in
different

childcare

centres/

locations per week

Work as much as possible in
one location per week

Exceptionally allowed in case of force majeure at other childcare
locations and subject to respect of conditions

Safety and health
Safety and health

Approach in Flanders

Approach in Brussels

For all adults and children who come to centre:
Personal hygiene

Wash your hands thoroughly on a regular basis;
Good hygiene for snout/cough/sneeze
Childcare staff wear:
- No face masks for babies, toddlers and pre-schoolers
- Always wear a mouth mask in the presence of primary school
children, colleagues from other living groups, parents and external
parties, unless:
- You’re sitting at a safe distance and with sufficient ventilation;
- You’re outside at a safe distance
Staff should always wear a mouth mask unless:

Social distancing and - Sitting at a safe distance and with sufficient ventilation;
masks

- Outdoors at a safe distance;
- In a living group where you work as a childcare worker
Children from the first grade has to wear a face mask:
- If children are sitting while there is sufficient distance and ventilation,
masks may be removed;
- Masks can be removed outside when avoiding intense physical
contact;
- For children with a specific support need, this only applies to those
who are able to do so.
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Group classification

Continue

regular

operation
There

Supervisors are attached to 1 group as
much as possible. Taking into account
the impact of bringing groups together.

is

bringing
Materials from home

with

no

problem

material

from

home to the organization
as before

Admitted under the following conditions:
- Do not mix child's own toys/material
with toys/material of other children
- Washing hands after touching

Maximum ventilation remains one of the most important precautions;
Ventilation

Avoid recirculation of indoor air;
Use of a CO2 meter in order to measure the quality of indoor air

Dealing with potential risks
Dealing with potential risks

Approach in Flanders

Approach in Brussels

Illness of Children and Staff
Sick children and adults do not belong in the organization

Measures

in

case

of

contamination and high-risk
contacts

Quarantine at home and complete isolation of the group in
question

Parental involvement
Parental involvement

Approach in Flanders

Approach in Brussels

Regularly enter into a dialogue with parents about the care of
Parent Involvement

their child;
Strengthen cooperation with parents

Well-being

Be open to questions and concerns from parents and children
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Playing outside and going
for a walk

Play outside as much as possible; follow the (local) guidelines

On a trip

Allowed, subject to activity guidelines

Getting used to parents

Can be in the living group

External adults in ECEC
External

adults

in

organization
Parents

and

external

educators
&
Support for staff and people
in training (e.g. internship,
mentors, trainers, ...)

Approach in Flanders

Approach in Brussels

May join the group if necessary:
- Indoors with mask;
- Outside and at a safe distance, no mask is necessary;
- Washing or disinfecting hands before and after. Consultation is
possible indoors, taking into account the measures. But the
preference remains to keep contacts outside as much as
possible

Methods
In this section, the research method is clarified that aims to contribute to an answer towards the
central research question: How do the Brussels early childhood education and care centres deal
with the COVID19 measures? The design, the respondents and the data analysis are discussed in
succession.
Design
To answer the aforementioned research questions, a quantitative research design was chosen
(Bryman, 2012). The current study is based on the translation of a questionnaire prepared by the
project partner ELTE in Budapest, Hungary. A total of 21 questions were translated without any
separation of (sub)-themes. And 18 of which were open-ended questions. This allows for a
comprehensive analysis of this theme. Moreover, these data are large-scale, as the questionnaire
is also conducted in Hungary and Italy. An additional advantage of such quantitative research is that
it makes it possible to analyse a large amount of data in a relatively short period of time. Finally,
such a study can strengthen the existing primary data from other studies (Fielding, et al., 2017).
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Respondents
14 childcare centres from Brussels took part in this study. Each time with 1 employee per nursery.
The study spans a period of two months, namely October and November. In doing so, we opt for an
in-depth study with sufficient participants to collect data and perform analysis within a limited amount
of time. Moreover, when asking open-ended questions, the number of respondents is not a major
factor. Researchers do not want to make any statements about the extent to which a particular
phenomenon occurs in the population or work context. Sufficient representation is not expressed in
a number. The number of respondents does not say anything about the quality of the research. The
researcher must ensure that the respondents represent a research group that exhibits relevant
characteristics for the research. A total of 14 respondents are therefore considered sufficient in
qualitative research. All the respondents were invited by e-mail using the online survey tool of
Google-forms. The contact information of the respondents were collected using the database of the
Flemish government in Brussels.
Results
Question 1: What measures have been taken following the coronavirus emergency?
The first question dealt with the precautions that were taken during the pandemic in their work.
Several answers could be marked as well as each marked answer was unique. A total of 14
childcare centers in Brussels answered this question, thus response rate was complete (N=14). The
frequently selected answer was “The use of masks by staff and instructors” with 92,9% (13 out of
14 respondents). The second most common response was “Free tests or swabs to detect SARSCoV-2 infection for instructors” with 78,6% (11 out of 14 respondents) together with “Children and
visitors with COVID-19 symptoms should not have access to a personal education service” with
78,6% (11 out of 14 respondents). There were 8 respondents indicating the precaution that “Social
distance must be maintained within the education service” (57,1%). Which is in relation with the next
answers regarding the danger of overcrowding the services: “Visitors are not allowed to access the
service, except for authorized staff and healthcare professionals” (6 out of 14 respondents) and
“Families cannot access services” (6 out of 14 respondents). Other answer possibilities gained less
attention such as “Field trips and school trips were suspended” with 3 respondents and
“Temperature measurement” with 2 respondents. However, it is not that these answers are indicated
as few that they are considered unimportant. Same applies to “Disinfecting hands”, “Instructors are
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not allowed to eat with children”, teaching staff receive children out of service”, “Digital consultations
and guided tours” and “Use of masks by staff and parents”.

Question 2: Would you describe children’s participation in services from September 2020?
This open question asked whether all children had returned to the facility in September 2020. . A
total of 14 childcare centers in Brussels answered this question, thus response rate was complete
(N=14). From the total of 14 nurseries, 10 respondents answered with the notion that the situation
was normalized as the period before COVID19 pandemic. 3 respondents stated that the occupation
is limited in comparison with the period before the pandemic, returned but not always continuously.
While 1 respondent didn’t understand the question. The answers were as following:
1. Limited
2. Fully occupied
3. In the beginning less, now back as usual
4. Only 1 child has stopped childcare because of corona
5. Normal
6. Many parents who left their children at home when the parents did telecommuting
7. Don't understand this question, children were kept at home partly as a precaution
8. Normal
9. The number of entries has been reduced
10. As for corona
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11. Had little effect on children
12. Fewer children, a lot of distance
13. Had some effect
14. Generally normal
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Question 3: Did all the kids come back in September?
This closed question asked whether the children were returned to the nurseries if compared with the
period before the pandemic. A total of 14 childcare centers in Brussels answered this question, thus
response rate was complete (N=14). The respondents had the possibility to mark only one answer
out of 4 possibilities. Two answers were major: 6 respondents marked the answer “Yes, all the kids
are back” (42,9%) while this answer is in line with the answers of “Yes, they all came back, but not
constantly” (42,9%) from 6 other respondents. The resting two respondents were emphasizing that
“No, only the little ones came back” (7,1%) and “No, only the older ones came back” (7,1%). The on
this question are in line with the answers of question 2.

Question 4: Did the pandemic lead to a different organization (acclimatization) for children
who first entered their educational service?
This closed question asked whether the “new children” were confronted with a different style of
working in the nurseries. A total of 14 childcare centers in Brussels answered this question, thus
response rate was complete (N=14). The respondents had the possibility to mark only one answer
out of two possibilities. 7 Respondents (50%) stated a different style of working in comparison with
the period before the pandemic. In contrast to the remaining 7 respondents (50%) that there no
difference in the way of their working. Children are not confronted with another form of childcare
when compared with the pre-pandemic period.
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Question 5: Compared to children who have already participated in the service, are there new
host methods been introduced?
It is interesting to gather insight regarding “new methods” that are introduced in childhood services
due to the pandemic. This closed question asked whether that is the case with two answer
possibilities. A total of 14 childcare centers in Brussels answered this question, thus response rate
was complete (N=14). 8 Out of the 14 respondents (57,1%) stated that they use of new methods
when compared with the pre-pandemic period. However, 6 Out of the 14 respondents answered
that they didn’t introduced any new method due to COVID19 precautions.
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Question 6: Were there (specific) changes towards the care of boys and girls?
This question dealt with the changes that are made in the daily care of children. As an open question,
the respondents could provide specific examples from their work. Several answers could have been
given as well as each answer is unique. A total of 14 childcare centers in Brussels answered this
question, thus response rate was complete (N=14). The frequently answer was “No, the functioning
within the classes has remained the same” emphasizing that there was no change (78,8% or 11 out
of 14 respondents). The remaining answers, each with 1 respondent were:
 “A bubble system was organized, in the before and after school care: ribbons were placed so
that the children of different classes were not taken in by each other”
 “Parties that were normally celebrated in groups or that required an outside party to enter the
buildings were cancelled. Eg. Santa Claus, photographer”
 “The change was mainly due to the supervisors, children are still allowed to participate freely.
Examples of this were mouth masks, better hygiene, contact with parents, etc.”
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Question 7: Were there changes regarding the situation of adoptive parents?
This open question asked whether there is a change when childcare workers are dealing with
adoptive parents. The respondents were asked to answer with specific example when applicable. A
total of 14 childcare centers in Brussels answered this question, thus response rate was complete
(N=14). All the employees from the 14 respondents answered with the notion that there were no
changes in dealing with adoptive parents. All of them answered with “No” or “Does not apply” or
“Adoptive parents remain parents” (100%).

Question 8: Were there changes regarding the activities with the parents? Is it possible to
give continuity to activities with and for parents?
This open question dealt with possible changes regarding the activities with and for the parents of
children during the pandemic, in particular the continuity. A total of 14 childcare centers in Brussels
answered this question, thus response rate was complete (N=14). From the total of 14 nurseries,
10 respondents answered (71,4%) with the notion that parental contacts are no longer going on also not in a digital way. Due to possible risk of contamination. Parental conversations in the morning
and evening and pick up are limited. No open days or individual tours. And introduction moments
were limited in time. Appointments that were previously staggered (time to get used to and
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appointment to start up the file) were combined to limit the access of external parties. The second
most common answer (28,6%), with 4 respondents (out of 14) was less/or no physical activities but
rather online or digital activities with/for parents such as reading moments during Sinterklaas,
theater performance during English lesson, etc.

Question 9: Did you have to adjust your lunch program to comply with COVID19 rules? What
changed in order to organize this moment in a better way?
This question dealt with the changes that are made in the daily lunch program of children in order
to comply with the COVID19 regulation of the Flemish and Belgian Federal government. As an open
question, the respondents could provide specific examples from their work. Several answers could
have been given as well as each answer is unique. A total of 14 childcare centers in Brussels
answered this question, thus response rate was complete (N=14). The frequently answer was
practically that there was no new changes (64,3% or 9 out of 14 respondents). The remaining
answers, each with 1 respondent and specific examples were:
(1) At the pick-up moment for the children, the children had to stay in their own bubble as much as
possible. Ventilate enough, regularly disinfect the door handles, wash and disinfect hands, wear
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gloves when changing diapers, all materials with which the children and the supervisors have been
in contact. So we spent more time on that while the children had free play;
(2) Extra tables in the staff room, alternating breaks instead of from 12 noon to 1 pm and 1 pm to 2
pm, also from 12:30 pm to 1:30 pm, interns no longer all take a break at the same time;
(3) Overtime in particular for the organization;
(4) Toddlers have a permanent place in the dining room;
(5) Staff wear a mouth mask while feeding the children.

Question 10: Did the sleep time have to be reorganized to comply with anti-COVID-19 rules?
What changed to organize this moment better?
This open question dealt with possible changes regarding the (re-)organization of the sleep time of
children. Where there changes or not at all? A total of 14 childcare centers in Brussels answered
this question, thus response rate was complete (N=14). From the total of 14 nurseries, 12
respondents answered (85,7%) with the notion that there was no changes made in the organization
of sleep time. The usual organization was continued in their practice during the pandemic. However,
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the resting two respondents answered with a specific example enlightening the changes in their
practice: (1) Children within the same group must stay together whereby moving or mixing with other
groups was not allowed. The latter answer emphasized the importance of (2) constant ventilation of
the rest room and the use of CO2 meter to monitor air quality.

Question 11: Did you have to rearrange the diaper timing to comply with COVID19
precautions?
This open question asked whether there is a change regarding the diaper timing in order to comply
with COVID19 precautions. Where there changes made to organize this moment in a better way?
The respondents were asked to answer with specific example when applicable. A total of 14
childcare centers in Brussels answered this question, thus response rate was complete (N=14). All
the employees from the 14 respondents answered with the notion that there were no changes in
rearranging with diaper timing. All of them answered with “No” or “Does not apply” (100%).
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Question 12: Did the free game have to be reorganized to comply with COVID19 rules?
This open question dealt with possible changes regarding the (re-)organization of the free game of
children. Where there changes or not at all? A total of 14 childcare centers in Brussels answered
this question, thus response rate was complete (N=14). From the total of 14 nurseries, 8
respondents answered (57,1%) with the notion that there was no changes made in the organization
of free game time. The usual organization was continued in their practice during the pandemic.
However, the resting two answers were (with 3 respondents out of 14) disinfecting material and toys
more often on a regular basis. And (also with 3 respondents out of 14) emphasizing that not all the
children are allowed to play in the common room, there has to be one group per part. By saying that,
during pre-pandemic times it used to be several groups together.

Question 13: Did structured activities have to be reorganized to comply with COVID19
regulations?
This question dealt with the changes that are made regarding the structured activities in the daily
program of children in order to comply with the COVID19 regulation of the Flemish and Belgian
Federal government. What happened to better organize this moment? As an open question, the
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respondents could provide specific examples from their work. Several answers could have been
given as well as each answer is unique. A total of 14 childcare centers in Brussels answered this
question, thus response rate was complete (N=14). The frequently answer was practically that there
was no new changes (50% or 7 out of 14 respondents). The second common answer with three
respondents was no cross-class activities, working in bubbles (21,4%). The remaining answers,
each with 1 respondent and specific examples were:
(1) The change of timetables/schedules;
(2) Only that no third parties could be present during activities;
(3) They were organized at 10:30 am, parents won't come in then;
(4) Disinfection on a regular base

Question 14: Did outdoor activities have to be reorganized to comply with COVID19 rules?
This open question dealt with possible changes regarding the (re-)organization of outdoor activities.
Where there changes or not at all? A total of 14 childcare centers in Brussels answered this question,
thus response rate was complete (N=14). From the total of 14 nurseries, 8 respondents answered
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(57,1%) with the notion that there was no changes made in the organization of outdoor activities.
The usual organization was continued in their practice during the pandemic. However, the resting
two answers were (with 3 respondents out of 14) the separation of classes during the outdoor
activities in order to maintain the contact bubbles. And (also with 3 respondents out of 14)
emphasizing that there is more teaching or activities outside with its own class/group in comparison
with pre-pandemic times.

Question 15: How did you perceive and experience the COVID19 precautions within the
service?
This open question was about the COVID19 precautions experience of the staff in nurseries. A total
of 14 childcare centers in Brussels answered this question, thus response rate was complete
(N=14). From the total of 14 nurseries, 7 respondents answered (50%) with the notion that it was
difficult and hard, as well as not easy to organize and change everything. Certainly for the staff,
emphasizing that it was quite an adjustment that sometimes weighed heavily. The second most
common answer was (with 5 respondents out of 14) enlightened several challenges, in sum contacts
with parents in particular have suffered as a result. Daily drop-off and pick-up moments where
parents are quietly welcome in the learning group are crucial moments to build a bond with the
parents. Because parents had to bring/pick up their child 'from the doorway' for a long time. Besides,
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the general group activities were also more influenced. Staff often had to 'let go' of the other children
for a very short time. When parents can enter the living group and sit quietly on the mat or sit down
at the table, it is easier for the supervisors to divide their attention. The last answer (with 2
respondents) is mainly about the experienced and continuously growing pressure “They never knew
how many childcare staff would come to work and what the consequences would be. Many parents
had to cancel in order not to come because we had too little staff. Therefore, they stayed at home”

Question 16: How has your treatment of children (educational practices) changed during the
COVID19 period?
This question dealt with the changes that are made regarding the educational practices in childcare
centers in order to comply with the COVID19 regulation of the Flemish and Belgian Federal
government. What happened to better organize this moment? As an open question, the respondents
could provide specific examples from their work. Several answers could have been given as well as
each answer is unique. A total of 14 childcare centers in Brussels answered this question, thus
response rate was complete (N=14). The first answer (with 50% or 7 out of 14 respondents) was
less physical contact or maintaining physical distance such as no more hugs or kisses and working
in separate groups. The second common answer was practically that there was no new changes
(35,7% or 5 out of 14 respondents). The two resting answers were as following:
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with two respondents was no cross-class activities, working in bubbles (21,4%). The remaining
answers, each with 1 respondent and specific examples were: (1) Working with a mouth mask slows
the language development of young children and (2) Disinfection of hands on a regular basis.

Question 17: How has your treatment of parents changed during this period?
This open question was about the treatment of children’s parents during this period with several
COVID19 precautions. A total of 14 childcare centers in Brussels answered this question, thus
response rate was complete (N=14). From the total of 14 nurseries, 10 respondents answered
(71,4%) with the less involved or distanced treatment and the impact on the adjustment moments
(especially in the first half of the year - first year) is a major issue. Daily exchange moments were
limited (because of other waiting parents on the one hand and the group that had to 'let go' on the
other). Only 1 person at the time has the right time to bring/pick up their child. More informal contacts
were thus severely curtailed, whereby parent activities could hardly continue: For example, inviting
parents to come and read, invite parents to celebrate the birthday, invite parents for a parent's
breakfast,... The second most common answer was (with 3 respondents out of 14) a lot of digital
communication and more limited in time, which is detrimental to trust in information exchange. And
lastly one unique answer (with 1 respondent) as following: “In the beginning it was all new and
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everyone was anxious about what was to come. Afterwards it all became clearer and then after the
vaccination more relief. But now that there's a 4th wave we feel the tensions again and think it's all
too overprotective”.

Question 18: How has the way you keep in touch with colleagues changed during the
COVID19?
This open question was about the changes in the interaction with colleagues during the COVID19
pandemic. A total of 14 childcare centers in Brussels answered this question, thus response rate
was complete (N=14). From the total of 14 nurseries, 9 respondents answered (64,3%) with the
notion that it the contact is more distant and online. Besides the fact that there are fewer informal
conversations in between them. The second most common answer (with 3 respondents out of 14)
enlightened a lot of support and understanding has grown within the team due to COVID19. Also
more understanding towards each other. The resting unique answers from two respondents is as
following: “Closer co-operation. More checks done. Sometimes more frustration from colleagues
who exaggerated to be able to stay at home. After the corona self-test, this went better, but because
this was also not 100%, this has also been reduced a lot” and “Staff meetings were postponed and
rather contacts with a smaller group of colleagues”.
50

KA2 Strategic Partnerships for school education
I.ECEC project (2018-1-HU01-KA201-047763)

Question 19: When you think about your work, what is the biggest lesson (or what are the
biggest lessons) from this pandemic?
This question dealt with the lessons that are made from this pandemic as an individual childcare
worker. As an open question, the respondents could provide specific examples from their
experience. Several answers could have been given as well as each answer is unique. A total of 14
childcare centers in Brussels answered this question, thus response rate was complete (N=14). The
frequently answer (6 out of 14 respondents or 42,9%) was in line with following the rules of
fundamental hygiene. The second most common answer (with 3 respondents or 21,4%) was
regarding the payload or well-being of nurseries staff. The third common answers (2 respondents
or 14,2%) was regarding the importance of personal and parental contact without physical distance
or any limitation. The remaining answers, each with 1 respondent were:
 That seeing more of the people helps to understand and get to know them better. That you
have to be very clear so that everyone understands you.
 Added value of parents who are welcome in the ward to 'take part' in the day's activities.
Importance of childcare as a sector... (not that we had to learn this lesson in the sector... ;) )
 How we can support each other, how we stand as a team and how important each person is
to guarantee the care of children. A lot of exhaustion and annoyance was also expressed.
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Question 20: During this emergency period, how did you contact families of children with a
migration background?
This open question was about the treatment and contact of migrant children’s parents during this
period with several COVID19 precautions. A total of 14 childcare centers in Brussels answered this
question, thus response rate was complete (N=14). From the total of 14 nurseries, 7 respondents
answered (50%) with the notion that they contact parents by phone rather than email to maintain a
more personal contact. e.g.: in the event of overdue invoices, inquire by telephone about the
situation at home and, if possible, discuss a possible payment plan rather than immediately take
further steps. The second most common answer (with 3 respondents out of 14) was practically that
nothing was changed in their service. Next to answers (with 3 respondents out of 14) that is in line
with language barrier, stating that language problem was always the biggest stumbling point; written
communication is only allowed in Dutch; and oral explanation in another language took a lot of time.
And lastly one unique answer (with 1 respondent) as following: “More was done by e-mail, what was
important here is that these e-mails were easily written and afterwards it was also checked whether
the parents understood”.
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Question 21: During this period, how did you take care of yourself as an educator so that you
could do your job better?
The last question dealt with personal experience in order to do be a better childcare worker. As an
open question, the respondents could provide specific examples from their experience. Several
answers could have been given as well as each answer is unique. A total of 14 childcare centers in
Brussels answered this question, thus response rate was complete (N=14). The frequently answer
(6 out of 14 respondents or 42,9%) was in line with taking the COVID19 regulation seriously as an
educational professional as well as an individual. For example informing yourself from good sources.
The second most common answer (with 4 respondents or 28,6%) was the importance of flexibility
at work. The third common answers (4 respondents) was regarding positivity towards oneself and
other colleagues. How important it is to work together and how you should support each other. An
unique answer in line is as following: “Informing supervisors. Be open to questions and concerns
from all team members. Listening... Fortunately, we also have a team of managerial/pedagogical
coach, where we mainly found support from each other. And row with the oars we have and don't
judge ourselves too heavily on everything that doesn't work out 100% as we would like or where we
can't fully realize our vision... And furthermore, I don't think every professional succeeds very well
at it to take care of oneself as well as one tries to take care of the other...”
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